' S

g—

1T]

WESTERN
KENTUCKY
UNIVERSITY

L Challenge

Magazine of The Center for Gifted Studies

NO. 14 | WINTER 2005 '%

Alumni Association Plans: Full Steam Ahead

Participants in our summer pro-
grams have attended reunions marking
the 15th and 20th years. So many more
recall the cookouts, volleyball, classes,
dances, and friends on a regular basis.
What if these thousands of people had
an opportunity to be in touch with each
other at the click of a button?

We knew that a long tradition of
providing programming for over 1000
gifted and talented students each year
would create life-long friendships.
However, when students who fondly
remembered SCATS and VAMPY days ap-
proached The Center to create an alumni
association, we realized that those
friendships provided a network of sup-
port that extended across generations
of students.

The Center for Gifted Studies Alum-
ni Association is on track to come into
existence just after the New Year. In fact,
the Bylaws were accepted by the West-
ern Kentucky University Alumni Associa-
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tion this past October. Past participants
in Super Saturdays, SCATS, and VAMPY
have worked together for several
months to create an association that will
continue to provide opportunities for
students and adults long after the last
dance ends their years as a camper. The

Association will roll out a web page with
information about how to join. Alumni
can update their contact information,
find old friends, look at pictures, and
contact other alumni to establish a men-
torship experience. There will be oppor-
tunities to be involved.

The Center has served students
from 48 states and 11 countries. This
extensive web of alumni will finally
have a place to come together in 2005 to
share memories, experiences, and vi-
sions of the future. In 1982, the Internet
was a vision none of us dreamed would
change our lives in so many ways. Now
alumni will connect over the Internet.
We can only imagine what the future
holds for our alumni and the world they
continue to change. Call The Center for
more information or check the web for
the alumni link.

Get a head start with the Alumni
Association. Email your mailing address
to The Center [gifted@wku.edu].



Letter from Julia

DEAR FRIENDS OF THE CENTER,

The Quiet Crisis! This term was first used by Joe Renzulli
and Sally Reis in 1991 as they examined gifted education in
the midst of education reform. In National Excellence: The Case
for Developing America’s Talent (1993), “a quiet
crisis” described the anticipated result of not
developing the abilities and talents of gifted
students as a quiet crisis that won’t be felt for a
few years. People don't see the problem — many
young people aren’t being educated at challeng-
ing levels to allow them to pursue career op-
portunities that are essential for our country’s
prosperity and security.

A decade later the quiet crisis continues to
build. The Quiet Crisis: Falling Short in Producing
American Scientific and Technical Talent (2002)
is the title of the report issued by BEST (Building
Engineering & Science Talent). The report states:
“There is a quiet crisis building in the United States—a crisis
that could jeopardize the nation’s pre-eminence and well-
being. The crisis has been mounting gradually, but inexorably,
over several decades. If permitted to continue unmitigated,
it could reverse the global leadership Americans currently

enjoy.” You may want to go to [www.bestworkforce.org/
PDFdocs/Quiet_Crisis.pdf] to read or download the report
and then share it with decision-makers who may not see the
quiet crisis developing.

What can you do to help avoid a major
crisis? Advocate! Keep decision-makers at
the school, district, state, and national levels
informed about the needs (created by their
strengths) of children who are gifted and talent-
ed. Increase the awareness among legislators
of the gaps in preparedness if many children
who are currently in school aren’t encouraged to
take rigorous classes and if challenging learning
experiences aren’t available in all grades. Talk
to Governor Fletcher and members of the Ken-
tucky House and Senate about the importance
of funding the proposed Kentucky Academy of
Mathematics and Science. If you don’t speak
out, decision-makers will assume that things are going well
and that no changes are needed.

The quiet crisis isn’t very noticeable, but the results will
be dangerous. Advocates can make a difference by making
decision-makers aware of the pending crisis.

SINCERELY,

sl ok

JULIA LINK ROBERTS




Some kids require a little more out
of summer vacation - like two weeks of
learning-oriented summer camp.

Nearly 200 middle school pupils are
living on Western Kentucky University’s
campus in their second week of the 22nd
annual Summer Camp for Academically
Talented Middle School Students. Their
days are spent in four classes, which can
include chemistry, writing, Spanish, an-
cient Egypt, political science, and more.

There are 34 classes in all, but each
student attends classes in the same four
subjects each day, according to Julia Rob-
erts, a professor in the university’s Center
for Gifted Studies.

“I think for the young people who are
academically talented, this provides an

opportunity to be with others who share
their interests,” Roberts said. “I think that’s
extremely important for many of them.”

As he watched over his computer
programming class, Ray Haddix explained
how his students were benefiting from this
experience.

“It's hands-on every day,” Haddix
said. “One day we took apart the com-
puter to the bare metal, then put it back
together.”

This is the second week of SCATS,
and Haddix said his students have come a
long way in their time at camp. After the
first week, he had pupils filling out note-
cards explaining what else they would like
to learn.

And the classes are a hit.

“I'love it,” said 13-year-old Will Perry
of Bowling Green, a pupil at Drakes Creek
Middle School. “We get to see computer
parts I've never seen and see how they're
built.”

While Will said that computer pro-
gramming class is his favorite, his friend,
12-year-old Grant Schumacher of Ver-
sailles, said he prefers his Chinese lan-
guage class.

“I get to explore a different language
with different vowels and sounds,” he
said.

Jacob Maynard, 12, of Russell, spends
his time at camp learning a lot about com-

By Courtney Craig
The Daily News, June 23, 2004

Reprinted with permission

puters. In addition to the programming
class, he is also in a C++ class.

“] get to learn computer language,
programs, stuff like that,” Jacob said, add-
ing that he’s thinking of pursuing a career
in computers one day.

SCATS draws kids from several places
- 13 states are represented, according to
Roberts. To determine which students get
into which classes, the kids rank the top
10 classes they would want, and Western’s
gifted center places them in classes based
on their choices.

All the kids agreed that the camp’s re-
laxed, hands-on environment helps make
learning fun.

“It's not just reading a book,” said
Bracken Flynn, 13, of Franklin. “It holds
your interest. We get to review informa-
tion and let it sink in, then go over it in an
in-depth way. We have a lot of freedom.”

Bracken’s friend, 12-year-old Justin
Jatczak of Hopkinsville, said he likes it
when the class plays educational games.

“It's better than classes with books,”
he said.

Summer camp for gifted and talented
kids includes crime scene investigation,
maskmaking, taking apart computers

Many classes involve subjects that
pupils wouldn't necessarily be exposed to
in school. Popular classes include digital
photography, crime scene investigation
(think CBS’ “CSI"), veterinary science and
leaders of the Civil War.

As they sat in a maskmaking class,
14-year-old Sara Walden of Boyd County
and 13-year-old Kat Welch of Frankfort
talked about everything from the food to
their other classes.

“I'm taking open-air painting, a clay
class and epic literature,” Kat said as she
dipped strips of newspaper into a paste as
part of her paper-mache mask. “But I do
miss my PlayStation 2.”

Classes are just a part of the SCATS
experience. The kids have dinner every
night, and other activities include a dance,
trivia games, a talent show, and individual
and team sports. The students are staying
at Barnes-Campbell Hall.

“Really, the funnest thing to do is be
stupid in my room with my roommate,”
Kat said.

This relaxed and fun environment is
what has made SCATS successful for 22
years, Roberts said.

“I think it's a combination of a very
positive learning environment with a liv-
ing environment that provides young
people an opportunity to be with their
academic and age peers,” she said.
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College professors know the differ-
ence in their classes when they meet a
student who has learned how to work
hard, challenge assumptions, and think
like a college student while in high school.
Challenging, enriching course selection
in high school makes a committed, inter-
ested student in college. But why not take
the easy road; there’s plenty of time to
work hard later, right? Not really. Engag-
ing in fast-paced learning now ensures
a foundation for continued exploration
at the college level. Some of the popular
arguments against challenging classes
can actually hurt you if you buy into them.
Let's dispel some of these common mis-
conceptions.

MISCONCEPTION 1: | have a
great GPA; | won’t have any
trouble getting into college.

Congratulations! But you're going to
need more to get into and pay for your
dream school. Colleges take a close look
at your transcript, not just your GPA. They
want to know if you took the most chal-
lenging classes your school offered. If
your schedule includes study halls, maybe
you didn't take another year of Spanish or
challenge yourself with Calculus. Would
you contribute to the intellectual environ-
ment in college, or go with
what is easy? Colleges
look for applicants
that will actively
participate in and
improve the cam-
pus community.

What kind
of extracurricular
activities are you
involved in? Speech,
Community Service, e
4-H, FFA, Tennis, Boys 3
and Girls Club, and Sci-
ence Club can all help a college get
to know you better and appreciate your
energy. Do you stick with your extracur-
ricular activities? Do you have leadership
experience on your team or with your
organization? The commitment you make
to your activities indicates the commit-
ment you will make to the campus or-
ganizations you join. A person who has
organized a recycling drive for the Science
Club is more impressive than someone
who showed up to a few meetings.
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Why Is It
Important
to Take
Challenging
Classes?

The Reasons Might Just Surprise You!

By Leigh Johnson

MISCONCEPTION 2: IfI take a harder
class and get a lower grade, there
goes my scholarship money.
Universities are much more
concerned that you challenged
yourself and engaged in intel-
lectual exploration. Harvard
Admissions says, “There is
no single academic path we
expect all students to follow,
but the strongest applicants
take the most rigorous sec-
ondary school curricula avail-
able to them. The Admissions
Committee recognizes that schools
vary by size, academic pro-
gram, and grading poli-
cies, so we do not have
rigid grade require-
ments. We do seek
students who achieve
at a high level, and
most admitted stu-
dents rank in the top
10-15% of their graduat-
ing classes.” Centre Col-
lege looks primarily at the
“quality of the high school

coursework.” Your choice to take a more
difficult class improves your chances of
getting into the college you choose.

MISCONCEPTION 3: Ifl get a lower
grade in a College Board Advanced
Placement class, | won’t get as
much Kentucky Educational Excel-
lence Scholarship (KEES) money.

KEES money, based on GPA with bo-
nuses based on ACT and SAT scores, will
reward you for taking AP courses. KEES
requires high schools to weight AP classes
on a 5.0 scale. So if you make a B in an
AP class, it averages as a 4.0 on your tran-
script. AP classes can actually help you get
more KEES money.

%, MISCONCEPTION 4: The univer-

sity | want to go to won't ac-
cept AP credit.
4 By law, all Kentucky
\ state-funded universi-
'I;f-" ties must give credit for
- AP scores of 3 or better
(Senate Bill 74). Individual
school websites will show ex-
actly how much credit a student
can earn. A student can get up to






DREW CURTIS was included in the
last edition’s Alumni Update as was his
website: fark.com. Right after that edi-
tion went to print, Drew was featured in
Time magazine’s article “Meet Joe Blog”
(June 21, 2004, vol. 163, no. 25) as the
first of five bloggers to watch: “Now,
with at least 5 million readers a month,
Fark has become the No. 1 blog for weird
and titillating links” (p. 65). Log on to
see for yourself.

KARL MILLER was also highlighted
in the last issue. This September he was
named The 2004 Global Business Advo-
cate of the Year by the Bowling Green
Area Chamber of Commerce. Congratu-
lations, Karl!

MEREDITH CLOUSE (Winter Super
Saturdays 2001, 2002, 2003, and 2004;
Fall Super Saturdays 2002 and 2003;
SCATS 2004) was awarded first place in
the International Junior Division Indi-
vidual Future Problem Solving Competi-
tion. Meredith, a seventh grade student

at Glasgow Middle School, studied the
topic of immigration to prepare for the
competition. In addition to FPS, Mer-
edith enjoys Academic Team, reading,
music, swimming, and traveling. She
is an active member of Children of the
American Revolution and Children of
the American Colonists. She is eagerly
anticipating spending part of her 2005
summer participating in one of the
Center’s summer camps!

Alumni
UPDATE

MERRITT JOHNSON (VAMPY 1995
and 1996) graduated from the Univer-
sity of Kentucky College of Engineering
in May 2004. He joined the Navy in Au-

gust as part of the Nuclear Submarine
program.

“My weeks away from home at
VAMPY gave me the courage to move
away from home and go to college
early.”

KELSEY LADT (SCATS 2003) was
named Kentucky’s 2004 Nicholas Green
Recipient and also received the Out-
standing Youth Award in Paducah, KY. As
an eight-year-old, she enrolled in (and
has continued, now at age 9, to attend
classes) at West Kentucky Community
and Technical College. Kelsey decided
to enter Lone Oak High School in Janu-
ary of 2004. In the summer of 2004 she
traveled to Germany, Austria, and the
Czech Republic as a singer with the West
Kentucky Youth Chorus. She continues
to raise funds for the St. Nicholas Free
Family Clinic and the Lourdes Founda-
tion Patient Mission Fund through her
Foundation.

MISCONCEPTION 6: The AP tests are too expensive!

9 credit hours for one test. Private schools in Kentucky will ac-
cept a 3, 4, or better for college credit. Vanderbilt, Princeton, Yale,
Harvard, and Stanford all accept AP credit. Nationwide, more than
90% of colleges and universities accept AP
credit.

“I took AP classes starting with US History

my sophomore year. These classes have allowed me
to accumulate 27.5 credit hours, which is 2.5 hours
shy of sophomore standing. Along with the
credit hours, I have gained experience with a
course load containing the breadth and depth
of college coursework. It has been an invalu-
able experience.”

-DEBRA CECIL, Western Kentucky

University Freshman

MISCONCEPTION 5: / don’t need to take honors or more
difficult classes prior to the AP class.

Those foundation classes prepare you for the advanced think-
ing you will be asked to do in an AP or college class. Every time
you challenge yourself in an academic environment, you become
more prepared for and more likely to succeed in future scholarly
endeavors.
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The tests seem expensive. Consider though, an AP test
costs $82 and can net you 3 hours of college credit. At Western
Kentucky University, where a credit hour costs $169, you've saved
$4257 At Transylvania University, you will have saved $50607
AP also offers fee reduction. A student going for the
Commonwealth Diploma can be reim-
bursed by the state of Kentucky for her AP
test fees. At these rates, you can't afford
not to take AP classes and tests.

“My AP classes gave me enough credit
to graduate a semester early. The money I
saved by not going that semester allowed me
to study abroad in Romania, something I've
always wanted to do! I guess you could say, AP
opened up another side of the world.”

—-LEIGH JOHNSON, Western Kentucky
University Graduate Student

MISCONCEPTION 7: AP might help me get into college,
but it won’t help me once I’'m already there.

An AP class gives you a chance to “take a college class for
free.” Do you know what a syllabus is? You'll learn in college if
not in your AP class. A rigorous AP class will help you learn time
management and study planning. The AP test is much like a col-



lege final—in some classes a final can be 30-60% of your grade.
Most importantly, AP classes teach you how to think and ask
questions—essential skills for a university setting. These statistics
can make it even more clear:

¢ College students who have not taken an AP class have

a 33% chance of completing a Bachelor’s Degree;

College students who have completed one AP course have
a 59% chance of completing a Bachelor’s Degree; and
College students who have completed two or more

AP courses increase to 76% their chances of attaining

a Bachelor’s Degree.

From: Answers in the Tool Box: Academic Intensity,
Altendance Patterns, and Bachelor’s Degree Attainment

at http://www.ed.gov/pubs,/Toolbox/toolbox.himl.

AP classes will not only help you in college, but they also
substantially improve your chances for successfully completing
college.

Participating in a challenging learning environment prepares
students for the academic curiosity and commitment necessary to
succeed in a university setting. Colleges recognize that students
who actively pursue intellectual opportunities in high school are
more likely to be the kind of students that do well on an interac-
tive college campus—even if they didn't get the highest grades in
their challenging classes. If you've ever climbed a hill you didn’t
think you could climb, or written an essay you couldn't even
figure out how to start, then you can imagine the satisfaction of
completing a challenging class with a new definition of “your best
effort.”

Advanced Placement Institute:
An Incredible Opportunity!
By Leigh Johnson

While students continue to challenge themselves
by choosing to take harder classes, their teachers also
challenge themselves by working to create classes
that engage students and encourage learning with
critical thinking skills. During the summer of 2004,
275 teachers from fourteen states honed their teach-
ing skills at the Advanced Placement Summer Insti-
tute. The Center for Gifted Studies and the College
Board work together to provide quality opportunities
for beginning and experienced teachers to spend
time with College Board consultants - and 2004 was
the 21st year for the partnership!

One participant was particularly impressed with
her experience with the French language workshop
and was inspired to create a French-only classroom
with her students. A biology participant remarked,
“It was great having their [the consultants’] input
and experience with AP teaching—not just the test.”
One participant’s (US History) only regret was that
he hadn't taken the institute earlier; he would have
helped more students. Teaching an AP class is reward-
ing when one has the tools to match the challenge.
The AP Summer Institute helps provide those tools for
teachers from across the nation.

Highest Math Studied
in High School

Calculus 79.8
Pre-Calculus 74.3

Percentage of High School
Grads Earning Bachelor’s

Trig
Algebralll
Geometry
Algebra |
Pre-Algebra
As the table shows, students who elect to take
more difficult and higher levels of math in high

school have a higher success rate in college.

www.ed.gov/pubs/Toolbox/toolbox.html
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Volunteers Honored

Given annually in October, the Summit Awards
at Western honor the volunteers who have commit-
ted themselves to the excellence of the University.
Bob and Carolyn Pitchford received this award for
their continued support for The Center. Since 1993,
the Pitchfords and their children have been involved
in every program for young people The Center for
Gifted Studies offers, plus Bob serves on our Advisory
Board. He not only proposed a possible scholarship
donation from the Laura G. Turner Foundation for
Allen County young people to attend the programs,
but he also made initial contact, and followed up with
visits and phone calls. Once the $10,000 award was
made, the family encouraged young people to take
advantage of the opportunity the funding brings.
The Pitchfords have broadened the scope of the
possible by making volunteerism and advocacy a
“family affair.”
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Counselor Cory Alderdice poses with
three “first years” - Jackie Martin,
Chad Chumbley, and Ma’ayan Plaut.
What a difference a few years make!
They were “fourth years” this past
summer.
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VAMPY: Not Your
Ordinary Camp

By Katie Johnson

School’s out for summer, and most kids want to remove
themselves as far as possible from the classroom. Homework and
lectures become distant memories replaced by fun, warm days of
playing in the sun. Though it's quite typical for a child to attend
a camp of some form in the summer, it is unique - and wonder-
ful — that the students attending The Center's Summer Program
for Verbally and Mathematically Precocious Youth (VAMPY) are
choosing to go to class in the summer. For three weeks, these
170 students from 14 states and two countries live in dorms, eat
in college cafeterias, and take challenging classes, which range
from Nazi Germany and the Holocaust to Forensic Chemistry to
Pop Culture. Classes are small and are focused on intensive study
in one field. The classes are far from ordinary, made exhilarating
by field trips, stimulating material, and passionate instructors who
make learning a constant adventure. Time spent in the classroom
is only the tip of the iceberg for this camp, though. Under the
supervision of residential counselors, these students also enjoy
outdoor activities, attend a Broadway show, and make lasting
friendships.




The Center pops up in the strangest places! Imagine wandering
on the great wall of China and running into your VAMPY room-
mate—the one who loved DUC'’s egg rolls. Center sightings are
coming to a neighborhood near (or far) from you.

BRUCE KESSLER

(VAMPY Math Teacher):
| attended an international conference on wavelets this

summer at Vanderbilt University in Nashville, Tennessee. As |

made my way to the registration desk, | noticed that the girl

working the desk looked very familiar, but I just could not

place her. Several graduate students from the Mathemat-

ics Department at Vanderbilt were helping with the

local arrangements, and | thought that perhaps |

had seen her in the department during one of my

frequent research visits. | spent two days trying to

figure out how | knew her, while she arranged overhead

projectors, ran errands, and

attended talks at the confer-

ence. On that second day, she

walked up to me and said, a e

“Dr. Kessler, do you remember r n

me?”

1996, and 1997). She had been
in Kenney Lee’s Algebra I class
as a 7th grader. As coordinator of
the three classes in the math sec-
tion, | have always made a point of
getting to know all of the students,
and frequently visit the classes.
She had 10-year-old memories of
me coming by and looking over her shoulder, asking her how
it was going. She went on to tell me that she was working with
Akram Aldroubi, a top wavelet researcher (my area of research)
and professor at Vanderbilt, and just how important that sum-
mer experience was to her.

| was so proud. While main credit for her accomplishments
goes to her, and certainly Mr. Lee before me, | could not help
but think that just maybe something I said or one of the pre-
sentations that | gave that summer helped shape her future.
I spent the rest of the conference introducing Fumiko to other
conference participants, with a small swagger, as a“former
student of mine.”

It was Fumiko Futamura,
a former mathematics student
in VAMPY (VAMPY 1994, 1995, e n e r

TRACY INMAN
(Associate Director, The Center for Gifted Studies):

The cold drizzle of the day did not dampen my spirits in
the least. On my first (and only) trip to England, | was actually
walking along the same stoned walkways that King Edward I,
Queen Victoria, and Queen Elizabeth had walked! | was in Wind-
sor Castle on a blustery day roaming the grounds, exploring the
tapestried rooms — and doing a bit of souvenir shopping in the
smallest of the gift shops tucked into a back corner. Only a few
other people milled around the miniature doubledecker busses
and wooden swords. An American accent — a male’s voice - a
young male’s voice - then two - met my ears. | glanced around,
and there were Louisville pals Matt Burgess and Gabe
Wood from my VAMPY Humanities class several
years earlier! (Matt took it in 1995, Gabe in
1998 - this happened in 2001). What fun!
They were part of their DuPont Manuel High
school group touring England, while | accom-
panied The Center’s Spring Break to London trip. Our
groups just happened to plan the same event on
the same day at the same time - and the three
of us just happened to want to step into the
same shop at the same time!

HARPER LEE
(VAMPY 1997 and 1998; SCATS 1995 and 1996;
Counselor; Teaching Assistant):

It was absolutely the coolest thing that has
ever happened to me. | had been in the Czech Re-
public for four weeks teaching English in a town
called Oloumouc. My professor took us to Prague
for our last week. While in Prague, we could do

whatever we wanted to do as long as we saw the
Museum of Modern Art at some point during the
week. The morning of our second day was kind of
rainy, so | decided it was a good a day as any to see
some art. | was wandering rather aimlessly through the museum
when a free standing piece of sculpture caught my attention.
As | came around the corner of it—not paying any attention to
where | was going—I nearly slammed into this poor kid stand-
ing on the other side. | was squeaking out frantic apologies
when | realized—I knew this kid. It was Geoffrey Barton (SCATS
1996 and 1997)! Not only had we gone to camp together, we
had been very close friends during our summer as Governor’s
Scholars. | was delighted to see him, and he seemed reasonably
happy to see me, too. He had been in Prague for awhile, so we
met up later in the week and roamed around the city. | had a
marvelous time that summer, and seeing him was certainly a
highlight.

Do you have a story about seeing someone from VAMPY in an
unusual place? Please email us your stories: gifted@wku.edu. We'd
love to hear them.
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DIFFERENTIATION TIPS FOR TEACHERS:

PRACTICAL STRATEGIES
FORTHE CLASSROOM

Part |: Preassessment (first of a series)

What Is Differentiation?
Why Is It Inportant?

As educators, we know and agree
that it is critically important to have a
classroom that meets the academic and
emotional needs of each student. How-
ever, with a classroom of twenty-five to
thirty students and the pressures of day-
to-day school demands, that task becomes
a challenge. Oftentimes, we as teachers
feel overwhelmed and underprepared to
effectively run a classroom focused on
continuous academic progress for all stu-
dents. In order to ensure that continuous

By Jana Kirchner & Tracy Inman

progress, we need to be aware of the criti-
cal components of differentiation. Using
differentiation in the classroom means
designing and implementing curriculum,
teaching strategies, and assessments to
meet the needs, interests, and abilities of
all students. In fact, Kentucky's regula-
tion for gifted education, 704 KAR 3:285,
Programs for the gifted and talented, de-
fines differentiation as a “method through
which educators shall establish a specific,
well-thought-out match between abili-
ties, interests, needs, and curriculum op-
portunities in terms of enrichment and
acceleration options that maximize learn-
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ing experiences.” Differentiated service
experiences are defined as “educational
experiences which extend, replace, or
supplement learning beyond the standard
curriculum.” It's the law in Kentucky;
check your own state regulations.

Planning: The Need
for Preassessment

In order for differentiation to be effec-
tive, assessment must be an ongoing part
of teaching and learning. Preassessment is
especially critical to be able to determine
the student’s level of readiness to proceed
with the new unit of study. These three
questions should guide every lesson:

e Planning: What do I want students to
know and/or to be able to do?

e Preassessment: Who already knows
the information and/or can do it?

« Differentiation: What can I do for
them so they can make continuous
progress and extend their learning?

Planning: What Do | Want
Students to Know and/or
to Be Able to Do?

Those educators following best prac-
tice must plan their instructional objec-
tives carefully. These objectives reflect
national and state standards, the Core
Content, Program of Studies, and Learn-
ing Goals. If a teacher has not assessed
what she is doing in a unit, then she can
certainly not guide her students to those
outcomes. He is like the captain who
doesn't chart his course and doesn’t know
his destination.
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Preassessment: Who Already Knows
the Information and/or Can Do It?

Once those objectives are created, the teacher must then
ascertain who already knows the information or can already
perform the skill. There are myriad ways to preassess. Teachers
match the preassessment with their content, their students, and
their own teaching styles. Some will use the final assessment as
the preassessment. If a child already knows 80% of the material,
then there is no need for him to “learn” it all over. He's already
mastered it.

Another strategy that works particularly well with skills is
“the five hardest questions” (Winebrenner 1992). In math, for ex-
ample, ask the five hardest questions in the unit. If a child gets
four out of five correct, then she doesn't need to study that mate-
rial.

Not all preassessments must be pen and paper. (Although
written preassessments provide important documentation.)
Teachers can determine what kids already know by a class dis-
cussion, a KWL chart (What do you already KNOW? What do you
WANT to know? How do you want to LEARN?), or even an oral
question/answer session.

If something written is a better match, it still does not have to
be the printed preassessment in the teacher’s manual (although
those are handy to use and important to document the starting

point). It could be that before you begin a new unit on photosyn-
thesis, for instance, you instruct students to jot down what they
know about the topic. A quick skim over the papers helps the
teacher put them into three piles; those who write a page with
diagrams go in one while those saying “photo-what?” go in an-
other.

The form of the preassessment isn't nearly as important as
its utilization. Not only do educators need to preassess, but they
must also use those results in teaching the unit. That's where dif-
ferentiation comes in.

Differentiation: What Can | Do for Them
So They Can Make Continuous Progress
and Extend Their Learning?

Now that a teacher has a strong understanding of who knows
or can do what, she plans. He will differentiate the content, pro-
cess, or product to better meet the needs, abilities, and interests
of all kids. Stay tuned on how to accomplish that.

The next article in the series will look at practical differentia-
tion strategies.

Winebrenner, S. (1992). Teaching gifted kids in the regular classroom.
Minneapolis, MN: Free Spirit Publishing.
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FRIENDS OF THE CENTER
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Ruth & William Allender
Bowling Green, KY
(In Memory of Charles Hamm)

Helen & James Baker
Verona, KY

(In Memory of Sam Hamblin)
Kathleen & Vince Berta
Bowling Green, KY

Gail & Gary Broady
Franklin, KY

Daniel Burke
Hendersonville, TN
(Matching Gift: Shell Oil)
Nancy & Keith Carwell
Bowling Green, KY

Beth & Richard Chapman
Nashville, TN

Judy & Charles Collins
Memphis, TN

Janet Cruse

Magnolia, KY

Daviess County

KAGE Chapter
Owensboro, KY

Gayle Demersseman
Louisville, KY

(In Memory of Terrell Witt)
Sheila & Bob Depp
Owensboro, KY
(Matching Gift: Texas Gas
Transmission, LLC)

Marjorie Farris
Richmond, KY
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Doris & Jim Ford
Bowling Green, KY

Friends of Terrell Witt
from Spencer County High
Taylorsville, KY

(In Memory of Terrell Witt)

Lisa & Daniel Gillen
Macon, IL

Ruthene Glass

& Nick Lindsey
Bowling Green, KY
(In Memory of
John Robert Glass)

Ellen & Tim Gott
Elizabethtown, KY

Lowell Guthrie
Bowling Green, KY

Donna & Sam Hamblin
Demossville, KY

Betsy & Jeff Harned
Glasgow, KY

Barbara & Richard Harris
Columbia, MO

Holly Holland
Louisville, KY

Cindy & Jim Houston
Philpot, KY

Regena & Wimpy Hudson
Scottsville, KY

Tracy & John Inman
Bowling Green, KY

(Dr. William Gladstone Begley
Memorial Scholarship)

Leigh Johnson

Franklin, KY

Tamela & Alex Jones
Crestwood, KY

(In Memory of Terrell Witt)
Jae & Youn Kim

Bowling Green, KY

Susan & Peter Klein
Bowling Green, KY

Laurie & George Kwok
Bowling Green, KY

David Laird

Louisville, KY

Laura Harper & David Lee
Bowling Green, KY

Melissa & Christopher Lind
Nashville, TN

Cara-Leta & Terry Lindsey
Bowling Green, KY

Tracy & Mark Littlehale
Madisonville, KY

Dixie & Pete Mahurin
Bowling Green, KY

(In Honor of Bob & Martha
Jean Owsley’s 50th Wedding
Anniversary)

Daksha & Prabodh Mehta
Elizabethtown, KY

Carol & Dale Miller
Bowling Green, KY
Jennifer & Karl Miller
Bowling Green, KY

Rose & Orville Miller
Laguna Woods, CA

Doris & Jack Mills
Owensboro, KY

Bharati & Bharat Mody
Glasgow, KY

The Nichols Family
Louisville, KY
(In Memory of Terrell Witt)

Owensboro Rotary Foundation
Owensboro, KY

Amy & Dan Reynolds
Louisville, KY
(Matching Gift: National
City Bank of Kentucky)

Julia & Richard Roberts
Bowling Green, KY
(In Memory of Charles Hamm)

Susan Ryan
Elizabethtown, KY

Janet Samples
Williamstown, KY
(In Memory of Sam Hamblin)

Juli & David Schluckebier
Elizabethtown, KY

Mandeep & Saurabh Singh
Owensboro, KY

Betty & Jerry Springate
Lawrenceburg, KY

Connie St. Clair & Will Johnson
Franklin, KY

Virginia & James Woodward
Louisville, KY

(Stephanie Woodward
Scholarship)



The challenge of an Advanced Placement (AP) course can
seem daunting to both teachers and students. All that material
in one year! Pre-AP Vertical Teaming—a team of committed
teachers from grades 6-12 in a subject area—offers an oppor-
tunity and an alternative. For students to meet their AP goals,
it is important for them to have had feeder classes that prepare
them with analytical skills and main concepts. Our strong part-
nership with the College Board allows The Center to offer Ver-
tical Team training during the summer to ensure that feeder
classes do just that.

Summer 2004 saw the ninth summer for the English Verti-
cal Team and the seventh for Math Vertical Team Institute. The
institute provides an opportunity for teachers to explore ways
to bridge the gap between middle and high school curriculum
so that more students can reach high standards. The College
Board points out, that by starting earlier with students, dis-
tricts can provide the motivation and preparation for more
students to enroll in their AP programs.

Participants reported “being motivated to try new
methods,” “positive strategies,” and “exciting materials” as
the important ideas they took from the institute. They agreed
that the strategies would “greatly improve student learning!”
An institute attendee from Metcalfe County reports: “English
Vertical Team was a great success. | learned many things that
have helped in class this year. My favorite was the fishbowl
technique. My class discussions are much better now, | think,
because of this questioning technique.”

Another English Vertical Team participant says: “l have
found the activities to be novel in the sense that it gives the
students more ownership to their work instead of the tradi-
tional method, such as questions at the end of a selection,
summaries, etc. I've found that the students seem to enjoy
these activities more as well.” Students in these districts will
certainly benefit—not only on the AP test—but also from
their teachers’ enthusiasm and effort with the Pre-AP
Vertical Team!

Vertical Teaming: The Path to AP Success

By Leigh Johnson
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Kentucky District Strives for
Best Practice in Gifted Education

Director Julia Roberts and Associate Director
Tracy Inman have had the pleasure of serving on
Elizabethtown Independent Schools District Gifted
Education Task Force. The Task Force was charged
with revamping and improving Gifted Education
Services in their district. This Task Force met several
times during the past year to thoroughly review
what Elizabethtown was doing, look at best prac-
tices and state regulations, and put a framework
of Guiding Principles in place. The district has now
moved to the second phase: creating an ad hoc com-
mittee to help put specific strategies and “meat” to
the framework.

Under the leadership of Carl Stoltzfus, Assistant
Superintendent for Instruction, Elizabethtown'’s
services for gifted children should ultimately be a
benchmark to which others in the Commonwealth
may look for guidance and replication.
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For people to hand out advice, they
must be awfully wise and confident in
their life choices. As for me, | write this
article as a young woman who is far
from wise, daily being confronted with
life choices and often making large mis-
takes. The saying goes that hindsight is
20/20, but in actuality it’s even clearer
than that because the roads not taken
are often dreamed of late at night, and
one is left wondering what might have
happened. Therefore | write this as one
who has grappled with what could have
been, hoping that you will take advan-
tage of opportunities that | either let

cational level). Invite your high school
teachers over to your home for dinner
to meet your parents in an informal set-
ting. Ask your college professors about
their personal interests in the academic
field of their choice. As an added bonus,
when it comes time to apply to college
or graduate school, you will need recom-
mendations, and those professors you
sought out will be more apt to write you
a shining recommendation as a result
of their previous relationship with you.
Many of them will be excited that you
asked for their help infllending a hand in
forwarding your educational career.

Advice for the
College Bound!

By Katie Johnson

slip by in my educational experience or
was unwilling to take a risk in seeking
out to the fullest extent.

ADVICE #1: SEEK OUT YOUR
TEACHERS/PROFESSORS.

See them as your greatest resource.
Your learning will be incredibly enriched
by garnering all you can from them
both inside and outside the classroom.
In general, your teachers are more than
willing to help you with any question or
concern, but you must take the initia-
tive. Especially if you enroll in a large
research-oriented university, your class-
es might be as large as 500 students. In
such a setting, it is virtually impossible
for your professor to give you the per-
sonal attention you might need. It might
seem awkward to visit their office at first
with your questions, but take a deep
breath: it will get easier.

The most rewarding experience,
though, is taking an even greater leap
to get to know your teachers outside
the classroom (this applies to every edu-
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ADVICE #2: GET INVOLVED
IN'YOUR COMMUNITY.

Itis increasingly tough to get into
the college of your choice these days. |
read articles all the time about the pres-
sure being put on high school students
to be scholastic and school leaders; so
many high school juniors and seniors
are getting less and less sleep each
night because of their responsibilities.
With being in charge of this team, that
organization, or being a part of that
play, where does that leave you as a part
of your city or county and not just as
part of your school? This concern is not
meant to overload you any more than
you already are, but there is so much
to gain from getting plugged into your
community. You will begin to take such
pride in where you come from as well as
develop relationships with people from
different walks of life from yourself or
your peers. You will see your life being
enriched from giving back in ways you
would not begin to imagine.

This advice still applies to your

college experience as well. Gaining a
community view will create strong ties
to your alma mater so that as an alum-
nus you will be even more inclined to
visit and give back to your school. Your
memories will be rich with color because
not only will you have gotten involved
in your school, but you also really took
the time to know the area of the country
you lived in for four years.

ADVICE #3: DON'T BE SCARED
TOGETA“B.”

We all have our strengths and weak-
nesses academically. Our weaknesses
can hinder us from enrolling in classes
that will challenge our thinking and
help us improve those less sharpened
skills. Our vision becomes GPA focused,
and taking that tough course may drop
it a few “critical” points. This is a crip-
pling way of thinking, because it shuts
doors of incredible opportunities.

As a gifted math student, | had to
work especially hard to excel in my lit-
erature classes in high school. In fact,
when | placed out of all necessary Eng-
lish classes, | was tempted not to take
one at all in college. My curiosity got the
best of me, though, and | enrolled in an
English Literature seminar for majors. It
was a small, discussion-based, intense
class that introduced me to new ideas
as well as challenged my writing skills.
Even though the professor disliked my
writing style and consequently gave me
the lowest grade | ever received, | am so
thankful to have had that learning expe-
rience. | struggled daily to meet my own
expectations as well as my professor’s,
and the challenge was so beneficial for
me as a student. As for my GPA, it suf-
fered, but not beyond repair!

This advice is far from exhaustive,
but | wish | had learned these lessons
even sooner that | did. May these ideas
help improve your high school and col-
lege experience. | wish you every suc-
cess as you walk along life’s interesting
path. Keep us informed at The Center;
we want to hear of your every achieve-
ment and cheer you on from afar!



Berta Fund for Excellence:
Education Series -
An Excellent Event!

September 3, 2004, marked the
inaugural event in the Berta Fund for
Excellence: Education Series. Jill Von-
Gruben, author of College Countdown:
The Parent’s and Student’s Survival
Kit for the College Admissions Process,
conducted a seminar for parents and
students. Her mantra? Start early! The
event drew a crowd of 130.

The next day, Ms. VonGruben
spoke with 80 area school counselors,
giving them strategies to assist their
college-bound students. The advice
she gives helps all students reach their
college goals. Her mantra? Start early!

And The Center is starting early as
well as planning is underway for the
next Berta Fund for Excellence eventin
the fall of 2005.

Two of the nation’s leading education groups are calling for schools,
teachers, and parents to assure that all middle school youngsters are in
classrooms where “both equity and excellence are persistent goals for each
learner.” The National Middle School Association (NMSA) and the National
Association for Gifted Children (NAGC) have issued a joint position paper
and call to action to meet the needs of high-ability and high-potential young
adolescents. The call to action notes that educators must meet the challenge
of providing the highest possible quality education, especially when students
exhibit varying levels of development. The key to providing high quality edu-
cation is being responsive to the students’ development. For more informa-
tion, go to their websites: www.nagc.org and www.nmsa.org.

Gifted Education: Focus
on Middie School

The middle school years are a significant transition period for young people and
their parents. For more information check out Making the Most of Middle School: A Field
Guide for Parents and Others (Teachers College Press, 2004), by Anthony Jackson, Gayle
Andrews, Holly Holland, and Priscilla Pardini. Holly Holland, a respected author, gifted
advocate, and friend of The Center, is also the author of the video It’s in Your Best Inter-
est produced by the Kentucky Advisory Council for Gifted and Talented Education and the
Kentucky Department of Education.
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Sheryl Hagan-Booth
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A note on the warm-fuzzy board...
a conversation at dinner...an evening
of Ultimate Frisbee...sharing a lab
bench...VAMPY campers know the im-
portance of these daily interactions in
making friends. What if it led to some-
thing more? We are celebrating wed-
dings where the bride and groom have a
VAMPY connection! Yes, there are more
than one!

Wake Norris (VAMPY 1989, 1990,
1991, and 1992; Counselor) and Eliza-
beth Zimmerman (VAMPY 1992 and
1993; Counselor) wed September 5,
2004, in Louisville, KY. They met at
VAMPY in 1992. When Wake needed a
place to stay in the summer of 1996,
he called his friend, Hank Zimmerman,
from VAMPY. Hank says, “He was origi-
nally supposed to stay for two weeks,
until he was able to move in with anoth-
er VAMPY friend, but ended up staying
the entire summer (and the next sum-
mer, and the next, and...).” Congratula-
tions, Wake and Elizabeth!

Tonya Gray (VAMPY 1999, 2000, and
2001) and Tony Merriam (VAMPY 1999
and 2000) got married May 8, 2004, in
Louisville, KY. Lauren Snead (VAMPY
1999, 2000, and 2001) and Debra Cecil
(SCATS 1999; VAMPY 2000 and 2001)
were bridesmaids in the wedding. Re-
garding how they met, Tonya says, “At
VAMPYstock, Tony drew a dragon on the
sidewalk in chalk. | saw it on the way
to dinner that night and thought it was

By Leigh Johnson

extremely well done. So, | put a fuzzy on
the board addressed to ‘Whoever drew
that awesome dragon on Saturday. Tony
got the fuzzy and wrote back. We ar-
ranged to meet by the spiral staircase in
DUC the next day. We hit it off extremely
well as we were both very interested in
fantasy and science fiction novels. He
got down on one knee in the lobby of
the dorm that Wednesday and asked

me out. Honestly, | believe we are soul-
mates, and we never would have met if

Welcome Graduate Assistant

Leigh Johnson (SCATS 1993; VAMPY 1994;
Russia; Head Counselor) has joined The Center
for Gifted Studies as a Graduate Assistant for

2004-2005 school year. She graduated from
Lewis and Clark College in 2002 and is now
pursuing a Master’s in English at Western. She
has been a tremendous asset. We are thrilled
to have her be part of the team!
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it weren’t for VAMPY.” Congratulations,
Tony and Tonya Merriam!

Dr. Bruce (VAMPY Teaching As-
sistant then Instructor) and Heather
(Counselor and Endorsed Teacher) Kes-
sler met at VAMPY! Heather says, “One
of my most interesting stories about
The Center is how it actually served as
my matchmaker! My second year as a
residential counselor in the summer
programs proved to be more than just a
way to make some extra money. During
that summer it just so happened that
one of the academic counselors and |
started a friendship that soon turned
into an engagement that soon turned
into a wedding. That is how | met my
husband, Dr. Bruce Kessler.” The Kesslers
have two sons and twin daughters, and
are still involved with The Center. Con-
gratulations, Bruce and Heather Kessler!

So the law of unintended conse-
quences does hold true—in a good way!
VAMPY brings students and adults com-
mitted to academic pursuits together for
three weeks that sometimes turns into a
lifetime. Congratulations to you all!
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DR. JULIA ROBERTS
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Calendar

January 29, February 5, 12, 19 and 26, 2005
Winter Super Saturdays

April 1-10, 2005
Spring Break in Paris

May 27, 2005
Kentucky Recognition Ceremony:
Duke Talent Identification Program

June 7, 2005
Winebrenner Workshop: Teaching Gifted
Children in the Regular Classroom

June 12 - 24, 2005
The Summer Camp for Academically
Talented Middle School Students (SCATS)

June 26 - July 1, 2005
Advanced Placement Summer Institute (AP)

June 26 - July 16, 2005
The Summer Program for Verbally and
Mathematically Precocious Youth (VAMPY)

July 11 - 14, 2005
English and Mathematics Vertical Team Institute




