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THE ENGLISH DEPARTMENT'S ACADEMIC PLANPRIVATE 


The English Department is a substantial enterprise.  Counting Graduate Assistants, we have 54 teachers.  Our current budget is $1,252,084 for salaries and $53,900 for supplies, totaling $1,252,084.  We teach an average of 85-90 sections per semester, the majority being composition courses.  Our students come from everywhere on campus, so a typical Technical Writing course will contain five to ten majors from three or four colleges.  Despite our size and the variety of our work we remain a unified department with a sense of purpose.


The essential core of this plan, "Recommendations for the Future," reflects our unity.  It represents a collaborative effort in which all department members took part and presents a concrete, workable plan for achieving greater efficiency and effectiveness.  An essential feature of the plan is its ability to achieve these goals within existing resources, though we do recommend the restoration of our library budget to previous, higher levels. 


THE ENGLISH DEPARTMENT: PERSONNEL AND PROGRAMS

Professors.
The English Department comprises six Assistant Professors, thirteen Associate Professors, and seven Professors.  Two Assistants and one Associate are half-time.  In 1993 there were ten Assistant Professors, seven Associates, and ten Professors.  In five years, then, professorial ranks have dropped by 2.5 positions, though the overall number of professors has dropped by one.  


Professors bear the major teaching loads in the English major, our MA program, the Honors Program, and our interdisciplinary courses.  To a large extent this plan is a response to a decreasing professorial staff and growing involvement in courses outside the department.


Professors also bear the major research load with substantial publication a requirement for tenure and promotion.  Assistant Professors teach 2 courses per semester in a school year (2/2), with one semester during the probationary period devoted entirely to research; tenured faculty ordinarily teach 2/3 loads with reduced loads available for additional research time.  Most departmental, college, and university service chores also devolve on the professors.

Academic Professional Lecturers.
In 1992-93 we instituted extended-term APL positions, awarding, after a probationary period of teaching and professional development, six-year extended terms before the next review.  In the department there are presently six temporary Academic Professionals (APLs), five probationary APLs, and three extended term APLs.  In 1993 there were ten temporary and seven probationary APLs.  


The APL total has dropped from seventeen to fourteen.  A more significant shift, however, has been the decrease in temporary APLs and an increase in permanent APLs.  This shift has stabilized an important group of teachers, allowing us to plan our offerings with greater certainty while responding to changes in composition enrollments brought about by the growing number of writing courses in University Studies and declining overall enrollments. 


  Our versatile APLs perform many duties well.  They are almost entirely responsible for teaching Technical Writing as well as most sections of our 2000-level writing courses and most of our English as a Second Language courses.  APLs have stepped in to teach Honors, Women's Studies, and Creative Writing, and they constitute the department's major commitment to the Writing Center.


Probationary and extended term APL teaching loads are based on seven courses per year. They are released from teaching one course to allow time for "professional development."  This important time can be devoted to research for publication and conference presentation, course development, professional involvement, and other activities designed to keep APLs current and fresh in their teaching.  Professional development is only roughly analogous to professorial research, and, while essential for achieving extended term status, the demands are less rigorous. 


In addition to the on-campus APLs, the department has one extended-term APL in Casper.  With a PhD, this APL is qualified to teach a wide range of upper-division courses.
Graduate Assistants.  Graduate Assistants are an important part of the department's teaching staff.  We have fourteen GAs, each responsible for one section of English 1010, Freshman English.  The department trains and supervises them carefully.  Each attends a five-day training session before the semester begins, takes a four credit hour graduate-level course in composition teaching, and meets throughout the year in a four or five-student mentor group conducted by a faculty member or experienced APL.  Mentors also visit classes and periodically check graded papers.  Our system works well, and the department is justifiably proud of our GAs' teaching.


In addition to English 1010 our GAs serve as assistants in classes taught by faculty members where they help with grading and conduct occasional lectures, gaining valuable experience with teaching above the freshman level while helping teach sections with large enrollments.


Our GAs represent a great bargain.  They provide essential, well-trained, relatively inexpensive instruction.  In return we train them to be knowledgeable, experienced teachers ready to assume full-time college-level teaching responsibilities.  Additionally, their skills have proven a major advantage in other professions and in gaining admittance to graduate school. 

Student-Teacher Ratios. The Delaware study, "Instructional Productivity and Cost Ratios," lists 10.1 as the department's ratio, compared to 13.8 average for comparable Carnegie research institutions.  This relatively low number partially reflects a heavy service commitment in which we have been able to limit enrollments in composition courses to 23.  Our major and graduate seminars usually enroll fewer, a favorable situation in reading-, discussion-, and writing-intensive courses.  


Nevertheless, the department has instituted two courses and is planning three more at the 2000 and 3000 levels with enrollments of 50 or more to help meet University Studies requirements and boost our departmental student-teacher ratio.  Furthermore, with such a large service component we try to use our teachers efficiently and go to considerable lengths in scheduling and during registration to reassign them to achieve optimum class sizes. 
Undergraduate Programs.
The department offers a Bachelor of Arts degree in English, emphasizing English and American literature, with ample opportunities to study film, ethnic literatures, special topics, and creative writing.  We offer an English minor and a recently instituted Creative Writing minor.  Planning is now proceeding on a Writing minor that will include a course in composition for prospective public school teachers.  


We presently have 136 declared English majors, 14 second majors, and 14 minors; declared majors have increased by 12 in Fall 1998, the second highest increase in the college.  English Education majors who take the same curriculum number 25 to 30, the precise figure depending on undeclared students. 

Staff. Finally, the English Department is blessed with an excellent four-person staff.  Friendly, helpful, and competent, these four assume responsibilities beyond their formal duties, often taking considerable initiative.  The department would be paralyzed without them, and a major university-wide priority should be to pay such excellent staff members a just salary.

The MA Program.  The MA is literature-based with emphases in Literary Studies, Creative Writing, Theory and Pedagogy of Rhetoric and Composition, and Creative Writing.  We have 21 graduate students, of whom 14 are Graduate Assistants.  We do not have research assistants.  

UWCC.  The department also has one Ellbogen Award-winning APL in Casper who is fully qualified to teach enough courses to cover the  literature aspect of a Humanities and Fine Arts major.  In Fall, 1999, we will assign a half-time Assistant Professor to Casper, strengthening our program there substantially, especially in Creative Writing.


NICHE


In simple terms the English Department's niche is defined by our literature and composition courses. Our mission statement, however, refines this definition.

Mission Statement.
The English Department's statement defines our role within the university and our students' lives.  We work to "sustain and promote intellectual inquiry and cultural literacy, primarily through teaching and research in English and American literature and in other textual and language studies....”  Our statement defines another aspect of our mission:  "[The department] teaches appreciation and skillful use of the English language in courses including composition, technical and business writing, English as a second language, and writing for teachers."


Further statements integrate the fields of writing and literature: "The Department teaches writing at all levels and throughout its courses...."  We do not necessarily make a complete distinction between two types of courses.  Later, under "Recommendations" this report explains in detail that they share common concerns: clear, accurate thought and expression, sound argumentation, and astute analysis among others.  In these virtues the cultural orientation that partially characterizes literary study overlaps the concern for skills that partially characterizes writing courses.  The various interests within English see themselves as proceeding toward common goals.


Recent successes by English majors demonstrate how effective our education can be in both the professions and academe.  Many English majors teach, but an English major, William Hill (BA, 1970) has recently been named a justice of the Wyoming Supreme Court.  A recent BA, a teaching assistant who will finish her MA in 1999, has accepted a writing position with the 3M Company for $53,770 per year-- making her, incidentally, one of the highest paid members of the department.  A 1998 BA reports finding law school less difficult than expected after the rigorous reading and writing demanded of English majors.  Many of our graduates go into law school where they do well; two are editors with major publications; one, a BA and MA, is managing editor of a New Jersey newspaper chain and a successful mystery novelist.


One stern test of our training is the level of graduate schools our students enter.  In the last three years we have placed BAs and MAs in some of the country's finest PhD programs-- with full assistantships.  Two each are at Minnesota, Ohio State, and Illinois, one each at Pennsylvania State and Stanford.


The five December 1998 graduates are an accurate cross-section of English majors.  The one MA will go into teaching, one BA each into law school, newspaper work, graduate school in English, and the fifth elects to stay home with her children, using her creative writing training to write children's books.  



The versatility these careers demonstrate reveals the English Department's principal strength.  Our mission statement also says, "Both the written research of faculty and the writing of students are central to the mission to promote inquiry and sustain literacy."  We try to integrate teaching and research, reading and writing, and pragmatic skills and informed rigorous thought. We teach our students what we learn about reading and writing-- very successfully by one measure.  The department has won three of fourteen Golden Apple awards, and seven Ellbogen awards since 1985. 

RESEARCH PRODUCTIVITY

Professors. Seventy two percent of the faculty has published in the last two years.  A survey of research for the last five years reveals that four have published either a book or two or more edited books as well as significant other pieces during this period.  Two have had N.E.H. fellowships.  One has also been a full-time administrator for four years; and another, in her third year as a half-time administrator, has an article in a good journal as well as other significant activity.


Among Associate Professors are four whose work is very strong.  One is an N.E.H. fellow, and all have at least one book and the equivalent of a second in articles or editorial work.  A fourth is working on two books at once, having published five chapters as articles and two others in collections.  Another, on a half-time appointment in creative writing, publishes four or five stories or essays a year.  In a second grouping, one person has published four articles, a second has two book chapters, and a third has three brief articles, several poems, and a story.  Others have significant projects in progress.  


Tenure-track Assistant Professors also present a spectrum.  Creative writers, who teach one semester a year, publish consistently, often in newspapers and magazines; but one had the honor of contributing to Best American Stories of 1997.  Of the four assistant professors in literature, two are struggling to meet our standard for tenure and promotion.  Two have just joined the department, one bringing with her a book contract and a published article.


Our record compares favorably with our comparator institutions, and a schedule of two classes per semester for tenure-track assistant professors makes our department attractive in the marketplace.  We believe the English Department remains a model of teaching and scholarship as integrated activities.


Released Time for Research.
The department has a major strength in its committee system, including a Personnel Committee which, consulting with the department chair, can allocate released time for research for any faculty member who applies.  The system works efficiently and fairly, allowing us to adjust teaching and research loads according to workable standards in a manner acceptable to all faculty members.    
APLs. One hundred percent of our probationary and extended term APLs and most of our temporary APLs have enagaged in professional development activities, publishing in relevant journals and/or presenting at conferences; two have earned substantial reputations as publishing poets, and one bears administrative responsibility as Assistant Director of the Writing Center.

Graduate Students.
Graduate student course work is research-intensive; all literature seminars require research, usually in the critical and/or cultural context of the works studied.  Our MAs complete original theses that replicate precisely the nature of faculty research.  Hence, not only do we share a wide range of skills and interests within the department's teaching staff, we share them with our students.

Undergraduates. We assign to our students the kind of library-centered research common to most English projects, our capstone course replicating a scholarly conference.  We also have an optional departmental honors thesis for superior students. Much like an MA thesis, it is shorter but still involves substantial research.

  
The Senior Seminar puts majors through a course in which they must master and apply difficult current literary theories to works of literature, writing and presenting their ideas orally under rigorous conditions that reproduce a scholarly conference.  Students present their papers in a limited time, then defend their ideas under questioning from an audience, some of whom are faculty judges who rate their performances. 


RECOMMENDATIONS FOR THE FUTURE


English Department members teach in four areas, Composition (below referred to as "Writing" to emphasize the full breadth of this area), English As A Second Language, Creative Writing, and Literature.  The recommendations below come from teachers in each area.  We can best respond to the academic planning themes and contexts by addressing curriculum and how the department uses its academic staff.


The general aims in this section are: (1) greater flexibility in response to changing demands and (2) achieving greater efficiency and effectiveness by offering more fully enrolled courses that will use teachers more efficiently.  We will offer our students a better education through more comprehensive courses scheduled systematically, balancing larger but manageable enrollments with the advantages of better scheduling and more comprehensive coverage.  Broader courses will accommodate wider teaching preferences, new literary works, and approaches to reading literature.


Superficiality is a danger of broader courses.  Defining the differences among 2000, 3000, 4000, and 5000 course levels, however, will help address the problem of how to balance these advantages and disadvantages; each definition will become the prevailing philosophy behind the courses at that level as we reformulate courses and requirements.  


These reformulations should then provide a guide to reallocating resources, which, for the English Department, means reassigning teachers or new positions among the various fields.  We will carefully examine our needs throughout the department and fill those needs according to revised courses and requirements.  If we choose to hire another professor in composition studies, for example, that position will have to come from literary studies.  


Curricular reform affects internationalization.  A new literary interest for which we may need to reallocate is the recent prominence in literary studies of English language literature other than English and American.  In what context should we study them?  A recent trend is to study them in distinct courses centered on such literatures as post-colonial cultural phenomena, as English language literatures produced in former colonies where the native language is not English.  A system of fewer, broader courses will give us the flexibility to enter this important, intriguing field, internationalizing our curriculum.


Along these lines Modern and Classical Languages has expressed an interest in cross-listed courses in classical literature.  English Department interest in such courses may even be broader, and many in English support revitalizing our own moribund World Literature courses and even reallocating to hire a Comparative Literature professor trained to teach English language literature and that of another foreign language.


A potential source of further internationalization exists in the department's commitment to Women's Studies, African-American, Chicano, and even American Indian Studies, interdisciplinary programs that can cut across national boundaries.  The department is heavily committed to these programs and will continue this commitment.


Area by area, then, here are the recommendations that constitute the core of our academic plan: 

Writing. Teaching writing constitutes the English Department's largest FTE component.  While teaching mechanical skills, our composition staff also cultivates the broader academic and professional virtues of careful attention to task and audience, sound argument, reasoning, and clarity.  Our composition courses are successful, and the department's training and supervision program for Graduate Assistants produces excellent results. 


In the UW Graduate Bulletin the English Department offers an MA concentration in "The Theory and Pedagogy of Rhetoric and 

Composition" which emphasizes the "theory, research, and scholarship bearing on the production of discourse."  Presently the department does not have sufficient courses or faculty to support a high quality graduate emphasis.  Such a program would attract graduate students who plan to teach in a variety of settings as well as students who seek careers in professional writing and editing or who wish to enter doctoral work in composition or English education.  The current market for such people is strong.  


Additionally, a strong MA program in teaching writing would infuse additional energy into writing instruction at all levels, including courses in the proposed writing minor.  This minor would in itself provide additional opportunities for undergraduate students to better prepare for the communication demands of many professions.  Planning issues are:

1. Considering our success in GA training, the department should argue that our GA's presence in the all-university GA training course is an inefficient use of their time.

2. Scientific and Technical Writing (4010) enrollments are heavy, and the department barely meets demand, especially in the summer.  4010 requires highly-trained teachers, preferably with work-related writing experience.  The department should consider introducing a 3000-level W3 course, perhaps called Professional Writing, to serve many of the 4010 functions.  Less dependent on specialized content, such a course would prepare students to enter their majors, so its teachers would need only general composition teaching experience.    

3. There is strong departmental support for a writing minor designed to expose undergraduates to many writing courses.  The department should continue planning such a minor, including a revived course in composition for teachers.  Our major serves English Education students well, but contacts with public school teachers indicates a need for such a course. 

4. The pilot course, Introduction to Academic Writing (English 1008), needs ongoing evaluation to ensure the department is continuing to meet student needs.

5. The department is reinstituting its summer English conference.  It should plan properly-funded related workshops to train, to departmental standards, high school teachers who are teaching W1 courses through concurrent community college enrollment.

6. Given the composition program's size and centrality in the university, the department should strongly consider hiring another Composition and Rhetoric professor to help design and teach new graduate and undergraduate writing courses. 

7. The English Department commits substantial resources to the Writing Center and should continue to do so.  One value to the department in assigning teachers to the Writing Center is that they can teach their English courses with a wider range of skills perfected there.

English As A Second Language. The ESL staff serves the University with instruction for international students in written and oral communication skills and in how to teach American students.  ESL also furthers the socialization of international students in American society and the introduction of American students to their international counterparts.  In themselves, ESL classes are a lively meeting ground of world cultures.  Difficulties facing ESL are unpredictable enrollments, maintaining staffing continuity, and integrating ESL into the English MA program.  These recommendations would counter such difficulties:

1. The ESL staff should formulate a clear mission statement.

2. The University should re-examine its policy about language and teaching expectations for international students and the specific instructional means for meeting them.  This policy should be clear to all departments and programs.

3. To help predict class sizes all university units should furnish the ESL staff with accurate information about past and anticipated international student enrollments.

4. The University should investigate recruiting students from stable countries to constitute a relatively constant core of international students on which to base ESL offerings.

5. The ESL staff should carefully match course scheduling to student needs.

6. The English Department should revise APL workload policies to allow greater last-minute scheduling flexibility.

7. The English Department should strengthen the ESL teaching option in its MA program with TA and mentor assignments and, possibly, by hiring another Rhetoric/Composition professor.

Creative Writing. The Creative Writing staff fosters vital student creativity by providing opportunities to explore fiction, poetry, and non-fiction.  Their courses expose students to international contemporary literature and forge strong links between writing and reading skills. Creative Writing also establishes links with the community and state by hosting readings, panel discussions, and classroom visits by working writers.  The Creative Writing staff has recently successfully revised its offerings and staff scheduling, resulting in increased enrollments.  A visiting writer program provides an important teaching element from outside the university, while a new creative writing minor will reach still other majors and non-majors.


Staff members are free to teach other kinds of courses and may do so as program commitments and interests allow.  The staff, through constant travel, remains highly visible.  Our entire creative staff addresses the issues of Wyoming life by engaging in writing projects centering on Wyoming subjects.  Curricular revision is unnecessary, but the creative writers place a high priority on maintaining their program and activities.  These recommendations address that priority:

1. The Creative Writing staff must keep the two faculty lines, split into four half-time appointments.

2. Outreach, with its recruiting and public relations potential, should be on a stable financial basis.

3. The success of creative writing depends partly on continuing the visiting writers' part of the program, yet the university can not pay benefits to staff working only half the year.  The program urgently requires an exemption to this policy in order to recruit first-rate writer-teachers. 
Literature and the English Major. The English major is largely an English and American literature major.  It develops skills in carefully reading complex, often ambiguous, material in a variety of forms; in writing clear, well-argued, informed essays; and in acquainting students with the varieties of cultures existing under the broad headings "English" and "American."  Like the creative writing staff, our literature teachers address Wyoming culture, offering a course in western American literature.

1. The department should carefully define the purposes and characteristics of 2000 through 5000-level courses and the relationships among courses at these levels.

2. The department should establish a core of courses essential to the English major that it would offer on an even year-odd year rotation.  Such courses should be accessible to several faculty members so that, with preparation, there will always be teachers for them.

3. The department should review its 2000-level literature surveys, defining their natures and deciding which should serve as pre-requisites to higher-level courses.  A key consideration in such definitions is in deciding what students at each level should learn.  This principle is especially important for the 2000-level course, since those teaching upper-division courses can count on their students possessing common skills and knowledge.

4. Generally the department's 4000-level courses should be carefully defined, aiming at putting broader content into fewer courses while reserving the 5000-level for specialized topics.

5. The department needs to review the courses listed in the catalog to eliminate those we do not offer and compile a list of new courses we should offer.

6. Future course offerings should balance the need to establish a literary canon and improve GRE scores with teaching non-canonical works and maintaining our commitment to interdisciplinary programs.

7. The department should define those attributes that English majors should possess when they graduate, recognizing that students have different goals in seeking an English BA.

8. The department teaches many students who become teachers and should establish what offerings and requirements best suit their professional goals.

9. Though it employs several means now, the department should investigate further means of evaluating its graduates and its programs' effectiveness.

10. Several years ago the department instituted new MA requirements which it should now review, especially its thesis requirements.


PRIORITIES AND CONCERNS

Priorities. The English Department's five highest priorities are:


1) Maintaining a teaching staff sufficient to meet the demands of our service, Honors, University Studies, and interdisciplinary offerings; the Writing Center; the English Education and the English majors-- which, in terms of departmental requirements, are identical; and our MA program.


We have so far been successful in maintaining sufficient numbers of teachers to meet demands-- barely and with the help of large numbers of APLs.  One example is Scientific and Technical Writing (English 4010) for which there is heavy demand: we offer ten sections per semester and four per summer session.  We have no control over this demand, and departments have suddenly required it with no warning.  We must respond to unpredictable demands with limited, mostly fixed resources.  


Another example, our Creative Writing program, depends on three half-time professors and one visiting professor per year.  Lack of a half position, with no reassurance of filling it, endangers a vital new program characterized by increasing enrollments, improving student work, national visibility, and significant outreach.  


By the same token, losing professors would mean a decrease in the research and publication that give our department national prominence.  Our graduates' acceptance to prestigious PhD programs indicates that we must maintain our present level of research productivity to train them and acquire the visibility that makes them desirable applicants to such programs.


2) Improving library holdings.  No department is more dependent on the library than English.  Concerned with primary works of literature and the works of other scholars as our main research materials, we are as dependent on the library as scientists are on their labs.  Even in cases in which department research seems more conventional, as when investigating student writing practices for example, English scholars depend heavily on the library to keep current in their fields.  The library is our primary scholarly resource.  The current library budget for English is $66,198.67, an insufficient amount; a 50% increase would approach restoring an adequate budget. 


3) Maintaining departmental control of our own personnel resources.  The English Department furnishes many administrators. Usually without compensation, we provide an Associate Dean, directors of Women's Studies, Cultural Programs, and the Honors Program.  Within the department we have a department chair and an assistant chair.  The Religious Studies director occupies an English Department line.  These positions come from professorial ranks, and in each case the department faces a reduction of four or five courses per year to two.


A similar problem and chronic source of complaint is the amount of time and energy taken from teaching and research by constant demands from many sources for peer evaluation and review, filling out various reports and forms, and miscellaneous other tasks.  Considering the problem of the previous paragraph the department loses considerable time, energy, and effort to secondary work, believing it can not spare any more.


4) Re-imagining the English major.  Our BA program reached its present form over many years and needs serious review and revision.  The most essential part of this plan concerns curricular reform with the goal of achieving fewer, more comprehensive, and more carefully articulated undergraduate courses.

  
5) Achieving greater ethnic diversity in the faculty and among students.  The English Department has been notably successful in achieving virtually complete gender balance, but less successful with ethnic balance.  Since the department is seriously involved in ethnic literatures and cultural studies such diversity has direct relevance to our teaching and research as well as introducing our students to wider cultural contexts.  Like the rest of the university we remain alert to whatever ethnic hiring possibilities arise.

Concerns. The department's three most serious concerns are:


1) Under-prepared students.  Admittedly anecdotal evidence-- frequent experience by our teachers-- suggests a down-turn in our students' writing and reading abilities, especially regarding close analysis in both skills.  One possible source of this problem is a heavy use by high school teachers of videos instead of reading and their reliance on personal reactions and narrative in writing assignments, avoiding more difficult analytical tasks.  A distraught teacher at a major Wyoming high school reports that his school is adopting a new English curriculum that will dilute content, writing, and analytical skills.


A trend that has even more serious potential is the increasing practice of concurrent enrollment in high school and community college English courses, allowing students to complete our W1 and sometimes W2 requirements before high school graduation.  Limited-- and again anecdotal-- evidence suggests a distressing level of preparedness in these students.  Even more troubling is the potentially poor performance by students who will be taking W3 courses three or four years after their high school W2 courses with little in the way of developing writing skills in those years.  The English Department can do little to alleviate these problems except try to train the teachers involved, perhaps through the summer conference.


2) Insufficient technical resources for teaching and research.  The English Department has one computer classroom to use for computer-assisted writing instruction and no facilities for research in this area.  More such facilities would allow the department to engage in one of the most active and fruitful areas of composition studies.  Fortunately, start-up for our new writing professor includes an additional computer facility, though we recommend still another.


3) The English Department teaches several service courses willingly but with no reliable way to predict what enrollments will be.  One department recently decided to drop its own W3 and require our Technical Writing course.  Another large program decided to require the course, used it for a few semesters, then dropped the requirement.  Neither unit informed us about these changes.  We have no way of knowing about such changes until they alter enrollments, by which time we can seldom respond to them efficiently.  A university-wide mechanism for informing departments affected by changing requirements would help us assign and reassign resources as requirements change.

 
IMPLEMENTATION


The departmental Curriculum Committee has already prepared a plan by which the interest groups and ad hoc committees will carry out many of this report's recommendations.  The Curriculum Committee will define course levels, coordinate the committees revising the sophomore-level surveys, and eventually coordinate the committees revising of our minor and upper-division courses.  Planning for the writing minor and Rhetoric/Composition MA emphasis has already begun.  Preliminary work on other changes can begin early in spring 1999. 

APPENDIX ONE: ENGLISH DEPARTMENT COMPARATIVE TEACHING LOADS

All units are courses per semester unless otherwise noted.  

University of Wyoming: Assistant Professors 2/2, Associate Professors and Professors 3/2

Colorado State: 2 or 3

New Mexico State: 3/3

Oregon State: 2 per quarter

University of Arizona: 2/2 (“3/3 technically”)

University of Idaho: 3/3

University of Nebraska: 3/2

University of New Mexico: Assistants 3/2, Associates 3/3, Professors 3/2 (Proposed: 2/2, 3/2, 3/2)

University of Oregon: 2 per quarter

University of Utah: 2/2

University of Washington: 5 in 3 quarters

Utah State University: 2-3 per quarter, “depending on duties”

Washington State University: 3/2

A&S Summary of Department Priorities and Costs






Please use the format below so the table can be inserted into a College table.













Dept.
Dept. Priority No.
Priority Description
Action
Cost of Action  ($/year or one time)
UW Themes  /  A&S Themes Addressed








ENGLISH
1
1/2 time Assistant Professor for creative writing program or full time Assistant Professor for writing or literature
Hire permanent professorial level faculty member
$19,000 salary plus  $5,000 start-up or $36,000 plus $5,000 start-up
Benefit students and, in the case of the writing professor, bolster our Rhetoric/ Composition MA; the literature professor would internationalize English offerings

ENGLISH
2
Maintain departmental control of personnel
Refer all personnel assignments to the department chair
N/A
Benefit students by allowing the English Department to use its faculty to best effect

ENGLISH
3
Improve library holdings
Increase library budget
Increase $66,199 budget to $100,000 for substantial improvement; to $165,267 for library-recommended acquisitions
Benefit students

ENGLISH
4
Achieving greater ethnic diversity among students and faculty
Continue recruiting efforts in both areas
Approximately $40,000 salary plus $5,000 start-up in case of hiring a faculty member
Benefit students

ENGLISH
5
Re-imagining the English major
Revise courses for the English major to achieve greater breadth of coverage
N/A
Benefit students, posibly greater involvement in interdisciplinary programs





























